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Abstract

In this researh, it is aimed to determine the impact of motivational language which school principals use on teachers' organizational
commitment. The research was designed in a quantitative research and survey model. The data were collected from 826 teachers who work
in 58 public schools at the high school level in Canakkale, Turkey, using the "Organizational Commitment Scale for Teachers" and the
"Motivational Language Scale". The data were entered in SPSS program and analyzed by frequency, percentage, Kruskal Wallis-H test,
Mann Whitney-U test, correlation and multiple regression. In addition, it has been determined that there is a highly significant relationship
between motivational language and organizational commitment according to teachers' perceptions, and that the motivational language used
by school principals significantly affects organizational commitment.
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Ozet

Bu aragtirmada okul miidiirlerinin kullandig1 motivasyonel dilin 6gretmenlerin orgiitsel bagliliklar iizerindeki etkisininin belirlenmesi
amaclanmistir. Aragtirma nicel aragtirma ve tarama modelinde tasarlanmistir. Veriler Tiirkiye'de Canakkale ilinde yer alan lise diizeyinde
58 devlet okulunda calisan 826 6gretmene “Ogretmenler Icin Orgiitsel Baglihk Olgegi” ve “Motivasyonel Dil Olgegi” kullanilarak
toplanmigtir. Veriler SPSS programinda incelenmis olup frekans, yiizde, Kruskal Wallis-H testi, Mann Whitney-U testi, korelasyon ve
¢oklu regresyon yapilarak analiz edilmistir. Arastirma sonuglarina gore, 6gretmenlerin motivasyonel dili ve 6rgiitsel baglilig algilamasinda
cesitli degiskenlere gore istatistiksel olarak anlamlr iligkiler saptanmistir. Ayrica, 6gretmenlerin algisina gére motivasyonel dil ile orgiitsel
baglilik arasinda yiiksek diizeyde anlamli bir iliski oldugu ve okul miidiirlerinin kullandig1 motivasyonel dilin orgiitsel baglilig1 anlamli bir
sekilde etkiledigi tespit edilmistir.
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INTRODUCTION

Effective leaders are very important in successful organizations and are at the center of the organization (Brannon, 2011).
In order for a manager to be defined as a leader, he or she must be able to strongly influence the employees in that
organization. Effective leaders take into account the cultural and social characteristics of the institution, which are very
important as well as the functioning of the organization for success (Ozmen, 2019). Thus, the members of the organization
will be more motivated and productive.

Human resource is one of the most valuable and important elements in organizations. To be successful, human resources
must be used effectively (Mert, 2011). Otherwise, the use of ineffective human resources may lead the organization to failure.
Today, interactive management styles are used instead of the classical management style. If the leader manages his
organization using a motivational language, the employees will be able to understand him more easily, perceive the messages
correctly and will be more willing to work (Latifoglu, 2015). Leaders can achieve successful results by using motivational
language instead of oppressing or coercing members of the organization.

1. CONCEPTUAL FRAMEWORK

Leaders can employ motivational language to impress their employees. Motivational language is a verbal communication
strategy used by the leader, which creates positive outputs such as better job performance, satisfaction and continuity on
employees (Mayfiled & Mayfield, 2019). In other words, motivating language is a rhetoric that produces positive results on
the leader's members.

Sullivan (1988) developed Motivational Language Theory and presented information about the function of language used
between leaders and employees. Using the acts of reducing ambiguity, empathizing and creating meaning together in the
function of language creates an effective and successful communication between the leader and his employees (Karaaslan,
2010; Mayfield et al., 1995; Ozen, 2013; Sullivan, 1988).

It consists of a total of 3 sub-dimensions as motivational language, perlocutionary language, illocutionary language and
locutionary language. Perlocutionary language is the motivational language element of the leader that includes clarifying the
goals of his employees, reducing organizational ambiguities, describing the assignment of tasks, and explaining how, when
and where things are done. Illocutionary language is the motivational language element that the leader uses to talk emotionally
with his employees, encourage the employees, deal with the personal problems of the employees and increase their emotional
attachment to the work. Locutionary language is explainory speech and the motivational language element that the leader
uses to create a strong bond between his employees and the organization (Demir, 2018a; Karaaslan, 2010; Mayfield et al.,
1998; Mayfield & Mayfield, 2017; Mayfield & Mayfield, 2006; Ozen, 2015; Sullivan, 1988). The leader's use of motivational
language makes his employees feel valuable, supports them emotionally, helps to integrate personal goals with the goals of
the organization, and reduces uncertainties (Hanke, 2020). Thus, positive results emerge for both the organization and the
employees.

Employees in organizations reflect their emotions not only physically, but also by using their mental and emotional labor
(Beytekin et al, 2020). Therefore, the use of motivating language by the leader affects the employees positively and increases
the success of the organization. Employee satisfaction, job satisfaction and motivation level get better with the use of
motivational language by the leader (Gutierrez-Wirsching et al., 2014). To achieve success, leaders can use motivational
language to mobilize their employees. For example, rewarding employees who perform well by the leader motivates them
more. When other employees learn or see the award-winning personnel, this creates a positive motivation for them (Uludag,
2019). Thus, egear to stay in the organization and to work better can occur in all members.

The leader's use of motivational language provides many benefits to the organization. Some of these benefits are;
motivational language increases the performance of the employees and the turnover of the organization (William & Susan,
2006), increases the quality of the decisions of the employees (Mayfield & Mayfield, 2016), improves the work life of the
employees (Mayfield & Mayfield, 2017), increases the work efficiency and provides more attachment to the organization
(Latifoglu, 2015), predicts teachers' self-efficacy positively (Demir, 2018a), increases teacher motivation (Demir, 2018b).

For motivational language to be effective, discourse and action must be consistent. If what the leader says and what he
does are not compatible, the effect of motivational language decreases (Hargie et al, 2002; Liischer & Lewis, 2008). For this
reason, effective and responsible school principals should be able to bring their leadership characteristics to the fore while
managing the school, bring the innovations of the age to the school, motivate their teachers and provide effective learning
environments to students (Akyol et al., 2017). In addition, school principals should be aware of the risks that may occur in
the school, take precautions against the crises that may arise, and raise the awareness of all school members about risks and
crises (Maya, 2014). Today, it seems difficult for classical school principals to be successful, it is necessary to be an effective
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education leader in order to be successful. Because the raw material in schools is human and it is necessary to motivate
students and teachers and be prepared for crises for success.

Organizational commitment can be defined as the psychological state that makes a person committed to his organization
(Tas, 2017). In other words, it can be said as the feelings of the employees towards the organization or the desire to continue
to be in the organization. Human resource is the most effective element in the continuity or termination of organizations. For
this reason, organizations want and need their employees to be committed to the organization (Aslan & Bakir, 2014). It is
thought that members with high organizational commitment will increase the success of the organization.

When the factors affecting organizational commitment and related studies are examined, there are many factors affecting
organizational commitment. Recent studies on these factors affecting organizational commitment are listed as follows; work
environment, job stress, job satisfaction, burnout (Griffin et al., 2010), organizational silence (Kahveci, 2010), emotional
intelligence (Emrahimi et al, 2013), organizational justice (Bulug & Giines, 2014), leadership of school administrators (Devos
et al, 2014) motivational language (Latifoglu, 2015), trust in the principal (Abston, 2015), organizational trust (Lashari et al,
2016), organizational cynicism (Mousa, 2017), teachers’ resilience levels, job satisfaction, professional burnout, job
satisfaction (Culibrk et al, 2018; Kim & Ryu, 2017), emotional labor behaviors (Deliveli, 2018) anti-productive work
behaviors (Dogruéz & Ozdemir, 2018).

1. RELATED RESEARCH

When the literature on motivational language is examined; It is seen that research on motivational language in Turkey
have increased in recent years. These research are about relationships with motivational language between the variables;
organizational dedication and leader-member exchange (Sivik, 2018), school climate (S6nmez, 2018), teachers’ over-role
behavior (Yavuz, 2018), teachers’ self-efficacy (Demir, 2018a), teachers’ motivation level (Demir, 2018c), employees’
organizational commitment (Latifoglu, 2015), adaptive leadership characteristics of school principals (Ozen, 2015),
organizational citizenship (Ozen, 2014), organizational commitment, job satisfaction, manager satisfaction (Mert et al, 2011),
performance (Mert, 2011) and organizational citizenship (Karaaslan, 2010). In the researh conducted outside of Turkey, they
are about relationships with motivational language between the variables; job satisfaction, emotional commitment and job
performance (Harroon, 2018), intrinsic motivation (Sun et al, 2016), employee self-esteem (Banks, 2014), employee job
satisfaction, managerial effectiveness and communication skills (Simmons & Sharbrough 111, 2013), teachers' job satisfaction
and job performance (Holmes, 2012), job satisfaction and employee performance (Mayfield & Mayfield, 2010), employee
absenteeism (Mayfield & Mayfield, 2009b), creative performance of team members (Wang et al, 2009), employee intention
to stay in the organization (Mayfield & Mayfield, 2007), worker performance and job satisfaction (Mayfield & Mayfield,
2006), employees’ innovation (Mayfield & Mayfield, 2004) and employee commitment (Mayfield & Mayfield, 2002).

When the literature review about organizational commitment is done; the research on organizational commitment in
Turkey have been identified. These research are related to organizational commitment; teacher identity (Kavrayici, 2019),
authentic leadership behaviors (Kogak, 2019), variables such as seniority, gender and marital status (Mert, 2019), emotional
labor behaviors (Deliveli, 2018), anti-productive work behaviors (Dogruéz & Ozdemir, 2018) ), psychological well-being
(Koylii, 2018), burnout (Kaya, 2017; Yanar, 2011), psychological empowerment (San, 2017). In other countries apart from
Turkey, the research are related to organizational commitment; organizational success (Werang & Pure, 2018), trust in the
principal (Abston, 2015), teaching quality and student satisfaction (Xiao & Wilkins, 2015), leadership of school
administrators (Devos et al, 2014), emotional intelligence (Emrahimi at al, 2013), distributed leadership (Hulpia et al, 2010),
professional commitment and organizational citizenship (Bogler & Somech, 2004).

When the literature is examined, it is understood that there are few research on the use of motivational language in
educational institutions. A study on the effect of motivation language on organizational commitment was carried out in
CAYKUR, And a positive and significant relationship was found between the motivational language used by the managers
of the institution and the organizational commitment of the employees (Latifoglu, 2015).

This study differs from previous studies in that it investigates the relationship between school principals' motivational
language use and teachers' organizational commitment in educational organizations. Considering the results of this research,
many school principals will be able to benefit from the use of motivational language in order to improve teachers'
organizational commitment level. In addition, it is thought that with the use of motivational language by school principals,
teachers' commitment to their schools will increase and thus the success of the schools will increase.

Purpose of the Research

The purpose of this research is to examine the impact of the motivational language which school principals use on teachers'
organizational commitment. In addition, it is aimed to examine the relationship between the motivational language which
school principals use and teachers' organizational commitment in terms of different variables.

Research Problem
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What is the impact of motivational language which school principals use on teachers' organizational commitment? What
is the relationship between motivational language which school principals use and organizational commitment of teachers
according to different variables?

Sub Problems
1- At what level do teachers perceive the motivational language which school principals use?

2- Is there a significant difference in determining the level of motivational language which school principals use according
to a-Gender of teachers, b-Seniority of teachers, c-Educational status of teachers, d-Gender of school principals, e-
Educational status of school principals, f- Type of school variables?

3- At what level are the organizational commitment of teachers?

4- Is there a significant difference in determining the organizational commitment levels of teachers according to a-Gender
of teachers, b-Seniority of teachers, c-Educational status of teachers, d-Gender of school principals, e-Educational status of
school principals, f- School type variables?

5- What is the impact of motivational language which school principals use on teachers' organizational commitment?

3. METHOD
3.1. Research Model

The survey model, which is one of the quantitative research methods, was used in this research. It is widely used in social
sciences and the situation is described in detail in this model (Bastiirk, 2014).

3.2. Universe and Sample

In the selection of the sample, it is taken into account that it represents the characteristics of the universe (Tabachnick &
Fidell, 2001). The universe of this research consists of teachers who work in state high schools in Canakkale province in
Turkey. Simple random sampling method was used because it was easily accessible in sample selection. According to the
statistics of Canakkale Provincial Directorate of National Education, 1796 teachers work in public high schools in the 2018-
2019 academic year, excluding private schools (Canakkale il Milli Egitim Miidiirliigii, 2019). Considering the sample size,
a total of 826 people were reached.

3.2.1. Participants

The demographic information of the teachers in the reasearch; their gender, seniority and educational status, the gender
and educational status of their principals and the type of school are shown in Table 1.

Table 1. Participants

Teacher Gender f %
Female 435 52.70
Male 391 47.30
Total 826 100
Teacher Seniority (years) f %
1-5 118 14.30
6-10 134 16.20
11-15 106 12.80
16-20 184 22.30
21-25 159 19.20
26- over 125 15.10
Total 826 100
Teacher Educational Status f %
Undergraduate 675 81.70
Graduate 151 18.30
Total 826 100
Principal Gender f %
Female 107 13
Male 719 87
Total 826 100
Principal Education Status f %
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Graduate 157 19

Undergraduate 669 81
Total 826 100

School Type (High School) f %
Anatolian 255 30.90
Vocational 426 51.60
Imam- Hatip 73 8.80
Science- Social Sciences 72 8.70
Total 826 100

According to Table 1, it is seen that the gender of the participating teachers is 52.7% female and 47.3% male; the
professional seniority of teachers is 11-15 years with a minimum of 12.8%, and with a maximum of 22.3% of them is 16-20
years; the education level of teachers is at undergraduate level with 81.7% and at graduate level with 18.3%; 13% of teachers
work with female school principals and 87% with male school principals; 19% of the teachers work with the school principal
who has graduate education and 81% with the principal who has undergraduate education. In addition, it is seen that 30.9%
of the teachers work in Anatolian high schools, 51.6% in Vocational high schools, 8.8% in Imam hatip high schools, 8.7%
in Science and social sciences high schools.

3.3. Data Collection Tools

A total of two scales were used in the research, namely Motivational Language Scale (Mayfield, Mayfield & Kopf, 1995)
and Organizational Commitment Scale (Ustiiner, 2009). The scales are in the form of a five-point Likert scale, with a score
range of 1.00-1.80 (Strongly Disagree), 1.81-2.60 score range (Disagree), 2.61-3.40 score range (Moderately Agree), 3.41-
4.20 score range (Agree), 4.21-5.00 score range ( Strongly Agree).

Mert et al. (2011) and Ozen (2013) conducted validity and reliability studies to adapt the Motivational Language Scale,
which consists of 24 items, into Turkish. Exploratory Factor Analysis (EFA) was performed for the scale and the Cronbach
Alpha values were calculated as 0.94 in the perlocutionary language dimension, 0.93 in the illocutinary language dimension,
and 0.88 in the locutionary language dimension, and this scale was accepted as reliable and valid (Ozen, 2013). Organizational
Commitment Scale consists of 17 items. It was developed by Ustiiner (2009) to measure the teachers’ organizational
commitment level. The internal consistency coefficient of the Organizational Commitment Scale was found as “0.96” and
the test-retest correlation coefficient as “0.88” and it was accepted as appropriate by conducting validity and reliability studies
(Ustiiner, 2009).

3.4. Data Collection and Analysis

Permission has been obtained from the Canakkale Provincial Directorate of National Education for the application of
scales. After obtaining permission, Motivational Language and Organizational Commitment Scales were applied face-to-face
to 826 teachers who work in state high schools throughout Canakkale in the 2018-2019 academic year, and data were
collected. VVolunteering is the basis for data collection.

Statistical Package for Social Sciences (SPSS) program was used to analyze the data. Kolmogorov-Smirnov Test was
applied to determine the normal distribution of the data. As a result of the normality test, it was determined that the scores
were not normally distributed according to the independent variables. Therefore, non-parametric analysis techniques were
applied while performing statistical operations. In the process of data analysis; reliability analysis, non-parametric analyzes
(Mann Whitney U Test and Krusskal Wallis Test) and descriptive analyzes were applied. In the analysis of the research,
p<.05 value was taken as basis and this value was accepted as significant. If a significant difference is detected after the
Krusskal Wallis Test, Tukey HSD and Games Howell tests from Post Hoc sub-analyses were used.

3.4.1. Reliability analysis

The Cronbach alpha test was applied to measure the reliability of the Motivational Language Scale and the Organizational
Commitment Scale used in this research. Values with Croncbach Alpha coefficients of 0.70 and higher are considered reliable
(Tavsancil, 2005). As the Cronbach Alpha coefficient gets closer to 1, the answers given by the participants indicate that the
level of internal consistency is high and reliable (Kartal & Dirlik, 2016). In the internal evaluation of the calculations resulting
from the Cronbach alpha test; A value between 0-0.4 (very low), value between 0.4-0.6 (low), value between 0.6-0.8
(satisfactory), and value between 0.8-1.0 (high) are considered reliable at a level (Alpar, 2017).

In correlational studies, the relationships between two or more variables are analyzed. The relationship between the
variables can consist of different values between -1 and +1 (Karakaya, 2014). Thanks to the correlation coefficient, it can be
understood that the variables are related to each other, not or at what level. Correlation coefficient ; 0- 0.2 (Relationship is
Very Weak or No), 0.2- 0.4 (Relation is Weak), 0.4- 0.6 (Relationship is Moderate), 0.6- 0.8 (Relationship is High), and 0.8-
1.0 (Relationship is Very High) is accepted (Salkind, 2015).
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According to the Cronbach's alpha test results, Motivational Language Scale in general, perlocutionary language (1, 2, 3,
4,5, 6,8,9,13, 14), illocutionary language (15, 17, 18, 19, 20, 21, 22, 23, 24) and locutionary language (7, 10, 11, 12, 16)
dimensions Cronbach Alpha coefficient calculation results were found as respectively 0.98, 0.96, 0.95 and 0.90. The
Cronbach Alpha coefficient value was found to be 0.97 as a result of the Organizational Commitment Scale. According to
the results of the Cronbach Alpha test, it is understood that the internal consistency reliability levels of the scales used in the
research are high.

4. FINDINGS

The findings obtained by determining the extent to which teachers' organizational commitment is affected by the
motivational language which school principals use and the relationships considering the independent variables related to
them are presented in this section.

4.1. The Level of Perception of the Motivational Language Use of School Principals by Teachers

As can be seen in Table 2 below, it is understood that school principals' motivational language use level is high (x=3.73)
according to teacher perceptions. In addition, the item in which the motivational language used by the school principals was
calculated with the lowest average was "ltem 23: The principal tells the stories of the teachers who were rewarded for their
success at school” (x=3.32), while the item calculated with the highest average was "Item 1: The principal makes useful
explanations about the things to be done” (x=4.15). In this case, it can be said that the principals have clearly stated the
instructions about the work to be done, but they are lacking in telling rewarding successful teachers and conveying them.

Table 2. Distribution of Responses to the Motivational Language Scale

My principal... X Ss

1. Makes useful explanations about the things to be done. 4.15 0.90
2. Gives useful directions on how to get the job done. 4.07 0.90
3. Makes understandable explanations about my job. 4.03 0.94
4. Gives useful advice to be better at my job. 3.77 1.33
5. Tells me how I should work in order to be rewarded. 3.48 1.10
6. Guides me to solve problems related to my work. 3.89 1.02
7. Gives explanations about how | will be supervised before the supervision 3.99 0.98
8. Informs about the developments (informatics, method, technique, etc.) that may 382 1.00
exist in the future education. ' '
9. Informs about the developments in the field of education (informatics, method,

. . 3.75 1.02
technique, etc.) in the past.
10. Shares information about school (success, financial situation, etc.) with me. 3.85 1.04
11. Praises me at school. 3.57 1.10
12. Encourages me at school 3.78 1.05
13. Deals with my professional satisfaction. 3.59 1.08
14. Supports me in my career. 3.74 1.07
15. Deals with whether my job provides me well-being (materially and morally). 3.49 1.13
16. Trusts me. 4.03 0.95
17. Tells very important events in the past of the school. 3.67 1.03
18. Helps me with the problem that | can't solve in official ways. 3.95 1.00
19. Talks about the teachers who were admirable in the past of the school. 3.48 1.05
20. Talks about the hardworking teachers in the school's past. 3.49 1.06
21. Guides me on how to behave in social gatherings. 3.57 1.06
22. Advises me to establish good relations with other teachers at school. 3.51 1.11
23. Tells the stories of teachers who were rewarded for their success at school. 3.32 1.10
24. Talks about teachers who worked at our school in the past. 3.45 1.08
Total 3.73 0.84

According to Table 3, the mean of the motivational language scale was determined as x=3.73. The sub-dimension means
are from the most to the least; locutionary language (X=3.84), perlocutionary language (X=3.83) and illocutionary language
(x=3.55). It is seen that the level of motivational language use of school principals is perceived as high by teachers in terms
of dimensions and in general of the scale.

Table 3. Statistics of the Motivational Language Scale
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X Ss
General Scale 3.73 0.84
Perlocutionary Language 3.83 0.86
Illocutionary Language 3.55 0.91
Locutionary Language 3.84 0.87

4.2. The Perception of the Motivational Language Which School Principals Use According to Different Variables
by Teachers

The findings showing that there is a significant difference in the perceptions of the motivational language which school
principals use according to the variables of teachers' gender, seniority and educational status are presented in Table 4, Table
5and Table 6.

Table 4. The Mann-Whitney U Test of the Motivational Language Scale According to the Gender of Teachers

Scale and

Subdimensions Gender Mean Rank Sum of Ranks U z p
GeneraI.ScaIe F:A”;fge 22238 %égﬁgg 77109.50 -2.31 0.02
Clauege  Wele  asss sy BRSSO Au o027
ooty R RR IRR® mmom 2w oo
Language  Male  asoea  1mmessg MOS0 81 00

According to Table 4, a statistically significant difference was found between the Motivational Language Scale in general,
the illocutionary and locutionary language sub-dimensions according to the gender of the teachers (p<0.05). Male teachers
perceive motivational language at a higher level than the female teachers. But, there is no important difference in the sub-
dimension of the perlocutionary language according to teachers's gender.

Table 5. Kruskal Wallis H-Test of the Motivational Language Scale According to Professional Seniority

Professional

2
Seniority (Years) n Mean Rank X (df) P
1-5 118 449.63
6-10 134 391.39
11-15 106 400.00
General Scale 16-20 184 43657 7.04 5 0.21
21-25 159 395.61
26- over 125 403.34
1-5 118 470.47
6-10 134 390.63
Perlocutionary 11-15 106 394.34
Language 16-20 184 437.11 12.69 5 0.02
21-25 159 392.81
26- over 125 392.04
1-5 118 435.89
6-10 134 396.97
Illocutionary Language ié;g 122 jggég 3.69 5 0.59
21-25 159 394.08
26- over 125 413.77
1-5 118 425.72
6-10 134 388.93
Locutionary Language ié;g 122 jggg? 4.27 5 0.51
21-25 159 412.95
26- over 125 401.59
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When Table 5 is examined; there is a significant difference only in the sub-dimension of perlocutionary language
according to professional seniority. Tukey HSD test has been used to determine this significant difference. It has been
determined that motivational language perception levels of 1-5 years senior teachers are higher than those of 21-25 years
senior teachers. But there is no important difference in illocutionary language and locutionary language sub-dimensions and
in general scale.

Table 6. Mann Whitney U Test of the Motivational Language Scale According to Teachers' Educational Status

T e S 0 1
General Scale U”gi;%f:t‘éate ggz:gé 2583804581?5500 4157550  -354  0.00

When Table 6 is examined, it has been determined that there is a statistically significant difference in the genaral scale
and in all sub-dimensions according to the education status of the teachers (p<0.05). It is seen that undergraduate teachers
perceive the motivational language which school principals use at a higher level than graduate teachers. It can be said that
this situation is due to the higher expectation status of graduate teachers.

The findings regarding that there is a significant difference in teachers' perceptions of the motivational language which
school principals use according to the variables of school principals' gender and school type are presented in Table 7 and
Table 8 respectively.

Table 7. Mann Whitney U Test of The Motivational Language Scale According to The Gender of The Principal

Principal

Gender Mean Rank Sum of Ranks U z p
General Scale oy 10616 soposnop | 390200 229 0.02
Clauge  Wele  doesa  oousp | SPTAS0 208 003
Vg e dooes s SIS0 208 o004
Lf;ﬁgjgggy ek 40648 sopansy 340050 220 0.2

When Table 7 is examined, there is a statistically significant difference in motivational language use in general and in all
sub-dimensions of the school principal's gender (p<0.05). The difference was found to be in favor of female school principals.
This may be due to the fact that female school principals use motivational language more than male principals. On the other
hand, there is no important difference in the motivational language scale and in all its sub-dimensions according to the
education level of the principals.

Table 8. Kruskal Wallis H-Test of The Motivational Language Scale According to School Type
School Type (High

2
School) n Mean Rank X (df) p
Anatolian 255 412.35
Vocational 426 450.19
General Scale Imam Hatip 73 280.82 40.47 3 0.00
Science & Social Science 72 334.99
Anatolian 255 416.39
Perlocutionary Vocational 426 448.28
Language Imam Hatip 73 278.94 4043 3 0.00
Science & Social Science 72 333.94
Anatolian 255 403.61
Illocutionary Vocational 426 451.13
Language Imam & Hatip 73 306.35 33.70 3 0.00
Science & Social Science 72 334.24
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Anatolian 255 417.01

Locutionary Vocational 426 445.50
Language Imam Hatip 73 270.24 38.39 3 0.00

Science & Social Science 72 356.97

According to Table 8, there is a statistically significant difference according to school type in teachers' perception of
motivational language in general and all sub-dimensions of the Motivational Language Scale (p<.05). Tukey HSD test was
used to determine this difference. It is seen that vocational high school teachers perceive the motivational language used by
the school principal at a higher level than the teachers working in imam hatip high schools and science-social sciences high
schools. In addition, it is understood that Anatolian high school teachers perceive motivational language at a higher level
than teachers working in imam hatip high schools.

4.3. Findings on Teachers’ Level of Organizational Commitment

As seen in Table 9 below, it is understood that their organizational commitment level is high (x=3.78) according to
teachers' perceptions. In addition, the item with the lowest perception of organizational commitment of teachers was "ltem
10: The feeling that | am a part of the administration prevents me from leaving this school.” (x=3.46), the highest item was
“Item 1: I feel more committed to this school as I am involved in planning, organizing and executing in my school.” (x=3.99).

Table 9. Distribution of Responses to the Organizational Commitment Scale (n=826)

X Ss
1. | feel more committed to this school as I am involved in planning, organizing and 3.99 0.97
executing in my school. : '
2.The high level of confidence that prevails in this school keeps me in my job for so long. 3.85 1.02
3. I have a strong feeling that I am part of the administration at this school. 3.59 1.07
4. The fact that there are professional development opportunities in my school makes me
. . 3.54 1.08
committed to this school.
5. | feel committed to this school because the right jobs are given to the right people at this 371 101
school. ' '
6. | think that my school has a stable and development-oriented structure. 3.86 1.02
7. | feel a part of this school completely. 3.88 1.02
8. The fact that our principal supports and encourages my efforts makes me feel closer to
. 3.96 1.05
this school.
9. l identify largely with this school because of its fair and thoughtful administration. 3.85 1.04
10. The feeling that | am part of the administration prevents me from leaving this school. 3.46 1.10
11. I can also work outside of class hours at this school without thinking about any 373 1.09
monetary gain. ' '
12. The objective evaluation of one's performance rather than whoover makes me feel
. . 3.76 1.03
committed to this school.
13. The fact that our administrators encourage us to cooperate while making decisions and
. - . 3.79 0.98
solving problems makes me feel committed to this school.
14. | feel highly committed to this school because my superiors appreciate the work | have 375 1.06
done. ' '
15. | think that the balance of freedom and responsibility in my school really commits me 380 1.00

to this school.
16. | feel committed here because | think that | am taken into account in this school. 3.84 1.03

17. Since my suggestions are taken into account by the school administration, | feel
. . 3.84 1.02
committed to this place.

Total 3.78 0.84

4.4. Organizational Commitment Level of Teachers According to Different Variables

The findings that there is a statistically significant difference in the level of organizational commitment perceived by the
teachers according to the variables of teachers's gender and educational status are presented in Table 10 and Table 11
respectively. However, there is no statistically important difference in the level of teachers' perception of organizational
commitment according to teachers' professional seniority.

Table 10. The Mann-Whitney U Test of Organizational Commitment Scores According to Teacher Gender

Gender Mean Rank Sum of Ranks U z p
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Organizational Female 385.19 167559.00

Commitment Male 444,99 173992.00 72729.00 -3.59 0.00

When Table 10 is examined, it is understood that the male teachers’ organizational commitment level is higher than the
level of organizational commitment of female teachers (p<0.05).

Table 11. The Mann-Whitney U Test of Organizational Commitment Scores According to the Educational Status of

Teachers
Education
Satatus Mean Rank Sum of Ranks U 7 D
Organizational Undergraduate  426.72 288035.00
Commitment Graduate 354.41 53516.00 42040.00 -3.36 0.00

According to Table 11, it has been determined that there is a statistically significant difference in the level of
organizational commitment according to the educational status of the teachers. It is seen that the organizational commitment
levels of undergraduate teachers are better than those of graduate teachers (p<0.05). On the other hand, there is no statistically
important difference in the level of teachers' perception of organizational commitment according to the school principal's
gender and educational status.

When Table 12 below is examined, there is a statistically significant difference in the level of teachers' organizational
commitment according to school type (p<0.05). Tukey HSD test was applied to determine this difference. It was found that
teachers who work in vocational high schools, Anatolian high schools and Science- social sciences high schools perceived
higher levels of organizational commitment than teachers who work in Imam hatip high schools.

Table 12. Kruskal Wallis H-Test of Organizational Commitment Scores According to School Type

School Type n Mean Rank x? (df) p
Anatolian 255 423.40
Organizational Vocational 426 441.02
Commitment Imam Hatip 73 264.93 37.21 3 0.00
Science & Social Science 72 366.24

4.5. The Impact of Motivational Language Which School Principals Use on Teachers' Organizational Commitment

The relationship between the motivational language school principals use and teachers' organizational commitment, and
then the impact of motivational language on teachers' organizational commitment are presented in Table 13 and Table 14
respectively.

Table 13. Spearman RHO Correlation Analysis for the Relationship between the Motivational Language Used by
School Principals and the Levels of Teachers' Organizational Commitment

Variables r Motivational Language
Organizational Commitment r 0.83**
n =416, *p<0.05, ** p<0.01

According to Table 13, Spearman RHO correlation analysis was done to determine the relationship between the
motivational language used by school principals and teachers' organizational commitment and the correlation value was
calculated as (r=0.83). According to this calculation, it was found that there is a positive and high level relationship between
motivational language and organizational commitment.

The regression analysis to determine the impact of motivational language which school principals use on teachers
organizational commitment is presented in Table 14. When the results of multiple regression analysis were examined
according to Table 14, a statistically significant relationship was found between motivational language and organizational
commitment (p<0.01). In addition, it was found that motivational language can explain organizational commitment by 70%,
and the part in the proportion of 30% can be explained by other variables (R=0.84, R2=0.70, F=1975.43, p=<0.01).

Table 14. Regression Analysis Between Motivational Language and Organizational Commitment

Organizational Commitment B SHB i} t p
Stable 0.62 0.7 - 8.59 0.00
Motivational Language 0.84 0.2 0.84 4444 0.00

N=826, R=0.84, R?=0.70, F=1975.43, p=<0.01
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5. RESULTS AND DISCUSSION

According to the results of this research, a high level (r=.83) positive relationship was found between the motivational
language used by school principals and teachers' organizational commitment. Similarly, Sivik (2018) found a statistically
positive relationship between the motivational language which school principals use and organizational dedication. Latifoglu
(2015) found a positive and significant relationship between the motivational language used by the administrators of
CAYKUR Organization and the organizational commitment of the employees. Mayfield & Mayfield (2009b) found that
motivational language used by managers increases work attendance. Mayfield & Mayfield (2007) found a positive significant
relationship between motivational language and employees' intention to stay in the organization. The research showing a
positive relationship between motivational language and organizational commitment are similar to this research.

In this research, it was found that the motivational language level used by school principals (Xx=3.73) and teachers'
organizational commitment level (x=3.78) were "high". Demir (2018c¢) (x=3.83), Sivik (2018) (x=3.42) and Karaaslan (2010)
(x=3.51) determined the motivational language level used by school principals as “high” and Yavuz (2018) as “medium”.
Yavuz (2018) (x=3.38) and Latifoglu (2015) (x=2.61) found the motivational language level as “medium”. Latifoglu (2015)
found the organizational commitment level (x=2.99) as “medium”.

In teachers' motivational language perception levels; A statistically significant relationship was determined according to
the variables of teachers' gender, educational status and professional seniority, school principal gender and school type.
According to teacher gender, male teachers perceive motivational language at a higher level than female teachers. Demir
(2018b), Sivik (2018) and Yavuz (2018) did not find a significant difference in the perception of motivational language
according to teacher gender. In the perlocutionary language sub-dimension, a significant difference was found in the
perception of motivational language according to teachers' professional seniority. Less experienced teachers perceive
motivational language at a higher level than more experienced teachers. However, Demir (2018b) and Sivik (2018) did not
find a significant difference according to teachers' professional seniority in their research. According to the education status
of the teachers, the teachers with a undergraduate degree perceive a higher level of motivational language than the teachers
with a graduate degree. According to the gender of the school principal, it has been determined that female principals use
motivational language at a higher level than male principals. A difference was determined according to the type of school,
and it is perceived that the teachers who work in Vocational and Anatolian high schools use motivational language at a higher
level than the teachers who work In imam hatip high schools.

In the organizational commitment levels of teachers; A statistically significant relationship was determined according to
the variables of teachers' gender, educational status and school type. The level of organizational commitment of male teachers
is better than the female teachers. Similarly, Latifoglu (2015) found that male employees perceive higher organizational
commitment level than female employees. In addition, undergraduate teachers perceive higher organizational commitment
level than graduate teachers. It has been determined that the organizational commitment level of the teachers who work in
Anatolian, Vocational and Science-social sciences high schools is higher than the teachers who work in Imam hatip high
schools.

6. SUGGESTIONS

-As a result of this research, it was seen that as the motivational language level which school principals use increased, the
teachers' commitment level to their schools also increased. School principals can provide many advantages to their schools
by using motivational language effectively. It can increase teachers' commitment to school, so it is expected that school
success will also increase.

-School principals should prefer interactive management style instead of autocratic management style and use
motivational language. Schools with high motivation will be more advantageous than other schools and their competitive
power will increase.

-School principals can identify their own strengths and weaknesses using the motivational language scale. Thus, it can
improve principal-teacher communication.

-Motivating teachers will increase their commitment to the school and their willingness to work. Therefore, it will be
possible for students and parents to have a more positive view of the school.

-Factors that will increase the motivation of teachers, especially the reward mechanism, should be considered in the
education system. Using motivational language together with these factors can increase the effectiveness of the education
system.
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